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Project Summary
The Efficacy of Models for Educational Service Delivery for
Students with Autism Spectrum Disorders

What was the research project about?

This study examined progress of children with autism spectrum disorder in primary
school. We explored two autism specific support models in mainstream schools, the
Autism SA Consultative Support Model in South Australia and the Aspect Satellite
Class Model in NSW. In SA, students are enrolled in regular classes and Autism SA
provides support and advice to schools on demand. In NSW, children are initially
enrolled in an Aspect satellite class, a special class for children with ASD situated in a
regular school, and then transition into a regular class with support from Aspect.

We wanted to compare the educational outcomes of the two approaches and to
identify factors that facilitate and act as barriers to successful support, transition and
inclusion into mainstream classes.

What outcomes were investigated?

Before the project started we decided we would collect information about the
children’s continuity of placement, social behaviour, the degree to which they were
engaged at school and their adjustment to school. We also collected information about
what school principals, teachers and parents or carers thought about service delivery,
how well the child was doing at school and why.

Who was involved.

Altogether 46 SA children and 39 NSW children who were in the early years of
school at the start of the project, and their parents/carers were part of the research. In
addition, most teachers of these children and the principals of the schools where they
were enrolled also agreed to participate.

Information about the children’s degree of autism, problem behaviour, adaptive
behaviour, social skills and academic skills was collected at the beginning of the
project.

The two groups were similar on most measures at the start of the research, but SA
children had a statistically higher full scale IQ (but equivalent verbal 1Q), and scored
higher on assessments of autism related behaviours and of problem behaviours).



Some families dropped out of the study over the three years, mostly in the last round
of information collection.

How was information collected?

We collected information on seven occasions, at six month intervals. The main
information collection was done in Term 4 and some information was collected in
Term 2. Each round we interviewed parents, principals and teachers. At the end of the
year we also did playground observations and interviews with the participating
children with ASD, as well as an interview with a school peer for each child (if their
parents consented).

What were the interviews about?

We used established rating scales with parents, teachers and principals to collect
information about children’s social behaviour, and how engaged and adjusted they
were at school. We also asked them to rate how satisfied they were with the support
from Autism SA or Aspect (NSW) and to rate how successful they thought the school
placement was.

As only 13 students in NSW moved from a satellite class into a regular class, in the
last year we asked parents and teachers why the student was still in a satellite class.

What did we find?

Continuity of placement was high in both models. In NSW, two children moved from
satellite placements into a special class, and one moved from a satellite placement to a
non-Aspect special school. One child moved from a post transition placement to a
non-Aspect special class at the same school, one attended school part-time post
transition, and two children returned to a satellite class post transition. In addition
one child moved from a satellite class placement to a base special school and one
child moved to a base special school for intensive programming prior to returning to a
satellite class. In SA, one child was withdrawn from school and was home schooled.

In NSW only 13 students transitioned from satellite classes over the period of the
study. Parents and teachers most often thought the child was not ready for transition
and preferred the level and quality of support provided in the satellite class. About
half of responding parents and a third of responding teachers said they thought the
child would stay in the satellite class.

Outcomes for children were very similar in both models of support. Specifically,
school engagement and adjustment and teacher rated social skills were the same for
both groups. This might be because both models of support are similar. They both
include autism specific support (social-communication skills sensory and behaviour
supports) by trained specialist educators and other allied health support staff, and both
provide training and support to teachers in schools.

Ratings of success of placement from parents, teachers and principals were very high
in both models, typically above 4 on a 5-point scale. In both states principal and
teacher ratings were similar but parents in NSW thought their child’s placement was
more successful than parents in SA.



Parents and principals reported higher satisfaction with support from Aspect in NSW
than they did for Autism SA. This may be because the support in SA was not
continuous and depended on the school requesting support. The NSW satellite model
provides more ongoing support including training for teachers and parents.

Things that either helped or acted as barriers to successful inclusion were explored for
children who were in regular classes for the first round of data collection. Most people
thought that the teacher’s skills and practices were the most important things in
helping inclusion and that characteristics of the child were most often barriers. We are
currently looking at things that helped or acted as barriers for all the information
collected in the study, and there may be changes over time.

What are the implications of the results?
Both models are successful in supporting children with ASD, and most parents,
teachers and principals were satisfied.

Given many parents in NSW wished to keep their child in the satellite classes,
possibly because of the support available, Aspect may need to make the criteria for
moving from a satellite to a mainstream class more clear. This would help teachers
and parents decide when a child should be moved.

For Autism SA, as it is the school, not the parents, who must ask for help, it may be
helpful for parents, teachers and principals to be reminded that this service is
available.

How can people find out about the study and the results?

The researchers who carried out the study have presented the findings at conferences
related to ASD and special education. They have also published research articles in
academic journals. There will be more conference presentations and articles as the
results are more fully analysed. The conference presentations and publications arising
from the research thus fare are listed below.
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